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Assessment Parameters 
This page sets out the parameters governing the patterns of assessment that TEIs can set in undergraduate modules. It covers 

1. The many forms of assessment available; 
2. General principles governing the choice of forms of assessment; 
3. Rules on the lengths and weightings of assessments; and 
4. Information on the process for making changes to assessments. 

1. The many forms of assessment 

There are many different ways of assessing student learning. We encourage TEIs to be creative in thinking about the activities that might allow students to 
develop and display their achievement of the Learning Outcomes for any given module. There is a widespread myth that Durham requires primarily essay-based 
assessment, or that each module has to include a substantial written assignment – but this is not the case. Many other approaches are possible. 

If TEI staff can think of an activity that will allow students to develop and display that learning, and that will allow markers to assess it fairly, it is very likely 
already to be possible within the Common Awards framework. If you want to implement a form of assessment that is not covered below, please do get in touch. 
It may well still be possible. 

The list below sets out the forms of assessment that we currently recognise – but we encourage TEIs to interpret this list creatively. For instance: the variety of 
different activities that can be included under ‘project’ type, ‘practical skill’, ‘portfolio’ or ‘written assignment’, is almost endless. 

• Assessed Conversations 
• Book Reviews 
• Essays and Other Written Assignments 

(including Verbatims) 
• Group Projects 
• Literature Reviews 

• Oral Presentations 
• Placement and Visit Reports 
• Portfolios 
• Practical Skills 
• Projects 
• Reflective Learning Journals 

• Resource for Others 
• Time-limited Tests 
• Written Examinations 
• Written Theological Reflections 

Guidance on each of these types of assessment is available at https://www.dur.ac.uk/common.awards/assessment/guidelines/. These guidelines explain more 
about how each assessment type can be used. 

mailto:common.awards@durham.ac.uk
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2. General principles 

a) The pattern chosen must allow all the Learning Outcomes for the module to be met. TEIs should think which Learning Outcomes are covered by which 
assignment, and whether that assignment will genuinely allow students to display the learning described. (This does not mean, of course, that there will always 
be a neat division of Outcomes between assignments.) If you think that the Learning Outcomes for a module are unnecessarily restrictive, please do get in 
touch. A revision may well be possible. 

b) TEIs should also, when making their choices, bear in mind the overall balance of assessment types across the programme, in the light of the Programme 
Learning Outcomes. Meeting the Programme Learning Outcomes in full will normally require a balance of different assessment types. 

c) TEIs should consider progression when making their choices – e.g., reflecting students’ increasing levels of independence, or the increasing levels of depth 
that they are expected to reach. 

d) Although the rules set out below go some way towards ensuring parity of workload between modules, TEIs should consider the number of different 
assignments set. A small number of larger assignments is normally more manageable than a large number of smaller assignments, even when the overall 
word-count is identical – especially when the tasks for the various assignments are independent of one another. 

e) Workload can be reduced if assignments are linked. Written theological reflections or learning journals will often be tied to another element in the same 
assessment pattern, for instance, and provide a space for reflection on the learning undertaken in relation to that other element. 

f) Assessments can be linked in many ways. For instance, if an entire cohort of students is taking two compulsory modules, each with its own pattern of 
assessment, it would be possible for all of those assessments to be linked as components of one large project. Students would need to understand that they 
would receive distinct marks for each component, and that each module mark would reflect only part of this project, but the modules could still be designed 
so as to give students a sense of coherence and progression uniting all the assessed work involved. 

g) We normally expect practical skills to be accompanied by some other form of assessment that allows a student to reflect on their preparation for and 
performance of that skill: an assessed conversation, oral presentation, written assignment, theological reflection, or reflective journal. 

h) When deciding how to implement the chosen pattern for any given module, TEIs should think carefully about the audiences that each component should 
address, in the light of the module Learning Outcomes. Is an essay addressed to a specialist audience what is needed, or an article for a church blog? 

3. Lengths and weightings 

In order to keep some comparability between modules – and between TEIs – we expect TEIs normally to adhere to the following rules about lengths and 
weightings. If you think there is good reason to offer a pattern of assessments that falls outside these rules, please get in touch. It may well still be possible. 

mailto:common.awards@durham.ac.uk
mailto:common.awards@durham.ac.uk
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a. Detailed Rules 

a) When designing a new module, or revising an old one, use the tables below to work out the appropriate assessment lengths and weightings. 

b) The basic principle is that TEIs should pick assessments whose weightings add up to the credit-weighting of the module. Those weightings then also 
determine what proportion of the module marks each assessment contributes. 

c) If, for instance, they are designing a 10-credit module, a TEI could pick one assessment type with a weighting of 6 (say, a 20-minute oral presentation) and 
another with a weighting of 4 (say, a 1,250-word reflective journal) – because 6 plus 4 equals 10. The oral presentation would be worth 60% (i.e., 6/10) of the 
modules marks, and the journal 40% (i.e., 4/10). 

d) We give ranges for duration or word length. TEIs should choose a specific length from the range, and set that as a limit for students. In the table below, for 
instance, we say that a 15–20 minute assessed conversation has a weighting of 6. If a TEI chose to include such an assessment in a particular module, they 
might ask specifically for a 20-minute assessed conversation. 

e) The figures we give can be divided into multiple items, weighted according to their length – e.g., one 60-minute language test divided into two equally 
weighted 30-minute tests; a 2,500-word essay divided into one 2,000- and one 500-word piece, weighted 80/20. Please bear in mind, however, that a small 
number of larger assignments is normally less work for students (and markers) than a large number of smaller assignments. 

f) Please note that the university does not grant partial credit for partially completed modules. Although we give each type and size of assessment a weighting in 
the table below, that is only a tool to help TEIs put together assessment packages for each module. It does not mean that students who complete only some 
of the assessments for a given module will gain the partial credit due to just those assessments. Students who fail a particular component or set of 
components will either get all the credit for the module (if the overall module mark is still a pass) or none (if the overall module mark is a fail). So, in the 10-
credit module described in point (c) above, a student who completed the oral presentation successfully but who failed the reflective journal, and whose 
resulting module mark was a fail, would not be granted 6 credits for the oral presentation. 
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b. Undergraduate parameters 
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40          10–15,000 12–15,000 

See separate table below
 *** 

20  100% 4,000–5,000    150–180 4,000–5,000 5,000–6,000 5–7,000  

16  80% 3,000–4,000    120–150     

12  60% 2,500–3,000 30–40 30–40  90–120     

10 100% 50% 2,000–2,500 20–30 20–30** 2,500–3,000 60–90 2,500–3,000 2,500–3,000   

8 80% 40% 1,500–2,000 15–20 15–20 2,000–2,500 60–90     

6 60% 30% 1,000–1,500 15–20 15–20 1,500–2,000 45–60     

4 40% 20% 750–1,000 10–15 10–15 1,000–1,250 20–30     

2 20% 10% 500–750   750–1,000 15–20     
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c. Postgraduate parameters 
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See separate table below
 *** 

20 100% 5,000–6,000    150–180 5,000–7,000 6–8,000  

16 80% 4,000–5,000    120–150    

12 60% 3,000–4,000 40–45 40–45 3,000–4,000 90–120    

10 50% 2,500–3,000 30–40 30–40** 2,500–3,000 60–90 2,500–3,000   

8 40% 2,000–2,500 20–30 20–30 2,000–2,500 45–60    

6 30% 1,500–2,000 15–25 15–25 1,500–2,000 45–60    

4 20% 750–1,000 10–15 10–15 1,000–1,250 20–30    

2 10% 500–750   750–1,000 15–20    
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d. Notes 

* Projects, Group Projects and Resources for Others. The ‘length’ of a project or a group project output or report is not necessarily measured in words. We give 
word lengths for written projects above, but where other kinds of elements are included, TEIs will need to make a reasonable estimate of how much work to ask 
for, in order to yield a broadly equivalent workload. The guidance in this document on oral presentations and practical skills may give some pointers towards 
appropriate equivalents. 

** Oral assessments. Instead of a 25–30-minute presentation, you can combine a shorter oral presentation with a with a written rationale/commentary, so that the 
two parts are assessed together and given a single mark, as follows: 

Undergraduate  Postgraduate 
Weighting Oral presentation 

(mins) 
Rationale/commentary 
(words) 

 Weighting Oral presentation (mins) Rationale/commentary 
(words) 

10 20 750–1,000  10 25 750–1,000 
10 15 1,000–1,500  10 20 1,000–1,500 
10 10 1,500–2,000  10 15 1,500–2,000 
    10 10 2,000–2,500 

 
Where a student is expected to follow their oral presentation with a further activity (e.g., the leading of a structured discussion) which will demand significant 
preparation beyond that involved in writing and delivering the presentation itself (i.e., something more than a typical Q&A session), the TEI should take that into 
account, and set a length for the presentation lower than those indicated here – using its own judgment to determine by how much. 

TEIs are at liberty to arrange group presentations under the ‘oral presentation’ rubric. Where they do so, they should seek to arrange them such that the 
expected workload for any individual student is roughly equivalent to that of a solo presentation of the appropriate length. 

*** Practical skills. For practical skills, TEIs will need to make a judgment call, about the amount of time they might take to prepare. As a rough guide: 

Weighting Preaching 
(mins) 

Teaching/learning 
session (mins) 

Leading worship 
(mins) 

Group facilitation 
(mins) 

Leading worship 
(mins) 

4 10–15  30–45 30–45  
6  30–45 45–60 45–60 45–60 
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e. Examples 

Examples for a 10-credit undergraduate module 

• A 2,500-word independent learning project (100%) 

• One 2,000-word written theological reflection (100%) 

• A 2,000-word project (100%) 

• A 20-minute assessed conversation (60%) and a 1,000-word group project (40%) 

• A 1,500-word literature review (60%) and another 1,000-word written assignment (40%) 

• A 1,500-word essay (60%) and 1,000-word written theological reflection (40%) 

• A 20-minute oral presentation with 1,000-word commentary (100%) 

• A 15-minute practical skill (preaching) (40%) with 750-word rationale (40%) and a 500-word theological reflection (20%) 

Examples for a 20-credit undergraduate module 

• A 6,000-word portfolio 

• A 2,500-word group project (50%) and a 30-minute assessed conversation (50%) 

• A 4,000-word project (80%) plus a 1,000-word written theological reflection (20%)  

• A 2,500-word essay (50%) plus a15-minue oral presentation with a 1,500-word commentary (50%) 

• A 2,000-word literature review (50%) plus a 2,500 word resource for others (50%) 

• A 2,500-word placement report (50%) plus a 30-minute practical skill (group facilitation) (20%) plus a 1,000-word written theological reflection (30%) 

• A 2,000-word project (40%) plus a 2,000-word essay (40%) plus a 1,250-word reflective journal (20%) 
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4. Making changes 

1. Changes to a module’s assessment patterns should be approved by the TEI’s Management Committee. 

2. TEIs will be asked annually, for the May Curriculum Development deadline, to submit to Durham an up-to-date Module Overview Table (T4) which will 
include details of their choices for the assessment pattern for each module. TEIs should clearly highlight all changes made during the year. The Common 
Awards team will check these changes against the policy. 

3. Where a TEI intends to introduce a differentiation between the assessment patterns for different cohorts of students taking the same module, the TEI 
should contact Durham in advance for approval, giving a brief pedagogical rationale for the differentiation (that is, one based on the different needs, 
resources, and opportunities of the cohorts of students involved in relation to their programmes of study). 

4. TEIs do not otherwise need to seek approval from Durham in advance for changes to module assessment patterns except where a substantial change is being 
made, i.e., one which will affect the character of a programme for some cohort of students (e.g., moderate change to a large number of modules, or radical 
change to a small number of modules). In such cases, TEIs should consult with their ULO and External Examiner in advance. This distinction between 
minor and substantial change is a judgment call. 

5. If a TEI wants to adopt any assessment pattern for a module that falls outside the parameters given in this document, they will need to submit a proposal to 
Durham for approval, complete with a pedagogical rationale. 
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