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Final Report of the Diversity in the Curriculum Task and Finish 
Group 
 
Background 
 
1. In 2010/11 Education Committee agreed that during 2011/12 a Task and Finish Group 

be established to consider Diversity in the Curriculum based upon the following Terms of 
Reference,  
 
a) to explore the extent to which equality and diversity currently informs the curriculum 

and its development, and to identify effective practice that exists across the HE 
sector; 

b) to identify any issues, concerns or barriers; 
c) to consider and make recommendations to Education Committee and Senate to 

develop and enhance this aspect of the University’s educational provision. 
 

2. Subsequently in the summer of 2011 the Task and Finish group was established with the 
following membership, 
 
Chair and member from the Faculty of Social Sciences & Health      Mr A Baker 
Faculty of Arts & Humanities representative             Dr S James 
Faculty of Science representative                                                       Dr K Johnson 
Deputy Academic Registrar              Mr S Dale 
DSU Education & Welfare Officer                    Mr S Parker 
Diversity Officer         Mrs S Winship/Mr S Lee 
Academic and Researcher Development Officer (CARD)         Dr E Loughlin 
Deputy Head Academic Support Office (Secretary)                            Miss E Amies 
 
The Group recognising the expertise and knowledge of colleagues and inviting other 
members of the University to attend as appropriate, including the Head of DUSSD, Dean 
of the Graduate School and Internationalization, Director of the International Office, 
Deputy Director of pre- and in-sessional language provision at the English Language 
Centre and Head of the Careers, Employability and Enterprise Centre. The Group have 
also received two presentations from individuals working specifically in the area as 
follows:  
 
Dr S Grace, University of York focusing on disability within the curriculum  
Dr V Carauna, Leeds Metropolitan University with a focus on internationalisation.  
 

3. The Group has met on five occasions. At these meetings the group has considered the 
current processes for curriculum design at Durham along with the key sector wide issues 
identified by the external consultants and any current good practice identified by the 
Faculty representatives on the Group and across professional and central services.  
 

4. The work of the Group led to the development of a number of key principles that the 
Group recommended in its Interim Report to underpin the embedding of diversity in the 
curriculum, and the Group having considered feedback from Education Committee, 
Senate, SESC, QSSC FECs and other stakeholders now offers this final Report of the 
Group for approval by Education Committee and consideration by Senate in June 2012. 

 
Key Findings 
 
5. This University and the university sector generally face significant challenges in meeting 

the needs of an increasingly diverse student body. Universities are required by the 
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Equality Act 2010 not to discriminate on the grounds of the following “protected 
characteristics”: race (which includes ethnicity, nationality, and national origin), sex, 
pregnancy and maternity, sexual orientation, gender reassignment, marital status, 
disability, religion or belief, or age. This means that not only is it forbidden to treat people 
(staff and students) less favourably on those protected grounds, but that the University 
must avoid policies, criteria, practices, or (in the case of disability) physical arrangements 
that put or would put people with those protected characteristics at a disadvantage, 
unless they are a proportionate means to a legitimate aim. These legal requirements are 
severely tested by a student body that is increasingly diverse, and includes a growing 
number of disabled students and students from other countries whose prior educational 
experiences are often very different from those educated in the UK.   

 
6. With regard to disability, the University is under a now well-known duty to make 

reasonable adjustments for students with disabilities.  What is less well-known is that (a) 
cost or inconvenience seldom make a proposed adjustment “unreasonable”, (b) this duty 
applies to students who might not have declared their disability, if there is reason to 
believe they might have one or more grounds for inquiring into whether they do, and (c) 
the Equality Act 2010 introduced an “anticipatory duty” to make adjustments to policies, 
criteria, practices, or physical features that might foreseeably disadvantage disabled 
students. In the face of these requirements Durham’s student intake increasingly 
includes students with conditions involving complex and non-obvious effects, such as 
Asperger’s Syndrome, Dyslexia, Dyspraxia, Chronic Depression, or sensory integration 
disorders (as well as growing numbers of students with conditions whose effects are 
more easily observable).  Many of these students come from a school environment in 
which they relied on extensive adjustments to their educational provision, and in any 
event assessment methods at secondary level are already very different from those at 
university level.  In short, this University faces the growing challenge of meeting the 
needs of disabled students, to whom it has an explicit and anticipatory legal duty, some 
of whom are unprepared for university teaching and assessment methods, and many of 
whom will be disadvantaged by their condition in adapting to those methods. 

 
7. At the same time, the University attracts growing numbers of students from outside the 

UK, which means that more of our students come from diverse cultural and religious 
backgrounds. Many of these students are unfamiliar with even the most basic 
conventions of academic practice in the UK. Students from some backgrounds have 
trouble understanding what we mean by “plagiarism”, or deriving the intended benefits of 
small-group teaching. Meanwhile, the hoped-for advantages of an internationally diverse 
student body often do not materialise when the demographics of the students are not 
reflected in the content or methods of the curriculum.  Research shows that 
internationalisation tends to go through three stages: (1) international student recruitment 
for business reasons, (2) an era of support and assimilation for international students, 
and (3) a ‘third wave’ where business interests are wholly consistent with a more holistic 
and sustainable approach based on sound ethical principles of diversity and inclusion.1 
This University appears currently to be engaged in the second stage and ready to move 
to the third. 

 
8. The challenges of diversity go beyond international and disabled student to embrace 

issues of accessibility of the curriculum to home students from distinct cultural, racial, or 
social backgrounds, mature students, and students of different genders, sexual 
orientations, religions, ages, and school experiences.  In short, diversity is about making 
the curriculum accessible to all students no matter what their background or immutable 

                                                 
1 V Caruana and J Ploner, Internationalisation and equality and diversity in higher education: merging 
identities (Equality Challenge Unit 2010) 91 (hereafter “Internationalisation and Equality”). 
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characteristics, and ensuring that curriculum development and review processes 
systematically engage with these issues. 

 
9. Although the University is currently responding admirably to these challenges, and has 

produced many examples of good practice, the key word in this sentence remains 
“responding”. The University has made great strides in developing procedures for 
managing reasonable adjustments for disabled students; the recently adopted policy on 
providing lecture outlines in advance of sessions was a key improvement whose benefits 
have yet to be fully explored; support and advice to international students around 
plagiarism, referencing, and study skills is enhanced every year.  However, these are all 
reactions to flashpoints. They reflect a mainstream curriculum and processes that are not 
fundamentally oriented to addressing the needs of students who are different from the 
“traditional” Durham student. The curriculum and the mechanisms for its review and 
development often remain focused on the needs of an imagined “typical” student that 
might still represent the majority of Durham students, but not those of a growing plurality. 
We have done well thus far to identify solutions for the increasing number of “atypical” 
students, but it is time to include those students in the underlying logic of the curriculum 
and its processes. 

 
10. Similarly, although the majority of staff and leaders in the University increasingly engage 

with and understand the issues faced by non-traditional students, too many are simply 
unaware of the problems they face.  This is not necessarily a matter of some staff being 
more well-intentioned than others; more often it is a matter of some having diversity 
issues brought to their attention and others not.  For example, the recent departmental 
planning documentation featured a box about diversity and equality issues. Some 
departments had no idea what to say; others spoke only about the proportion of male to 
female staff in various academic grades; few mentioned intelligible plans to enhance 
diversity or accessibility or their activities. This is not a criticism but a recognition that if 
diversity is treated passively by the University—consigned to an open-ended box on a 
form—there is no reason to expect all staff to have the same level of awareness of the 
problems faced by, for example, disabled or international students. Although all 
universities face these challenges in one form or another, some universities are further 
along in their thinking on these issues than Durham (e.g., York, Bristol, Leeds 
Metropolitan).2 In addition, several of Durham’s competitors (Cardiff, Edinburgh, Oxford, 
Southampton) have begun to drive forward these ideas under the leadership of diversity 
champions at Dean or Pro-Vice Chancellor level.  However, what is more concerning 
than the fact that Durham is behind many institutions is the fact that according to the 
Higher Education Academy, the Equality Challenge Unit, and other sources there are a 
number of clear steps that need to be taken to improve diversity in university curricula 
and we have barely begun to take them: Durham is at the bottom of a steep learning 
curve and not enough is in place to ensure that we begin to join the leaders in this area.  

 
11. Although every disability; every religious belief; every cultural background can present its 

own challenges, and the University must be prepared to respond to these, there are 
some obstacles to full participation in a Durham Education faced by all non-traditional 
students (and indeed by many traditional ones). Many non-physical disabilities 
(Asperger’s, dyslexia, depression) make it difficult to come to terms with new learning 
approaches, assessment methods, and assessment criteria; they also make it difficult to 
process information quickly in a lecture setting. Interestingly, these are problems faced 
by many international students, whose prior schooling might not have prepared them for 
ways of presenting material, referencing, and assessing employed at Durham; 
international students often struggle to keep up in teaching sessions for reasons of 
language or in some cases the accents of lecturers. The Group’s research indicates that 

                                                 
2 Ibid generally. 
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these challenges to “keeping up” are to some extent counteracted by the advance 
provision of written material, the recording of teaching sessions for later consultation, 
and earlier, more deliberate teaching of conventions and assessment criteria. All of these 
disadvantages could be ameliorated by enhancing the curriculum to include more 
instruction on general academic conventions, disciplinary conventions, referencing rules 
and their logic, learning approaches, and assessment criteria, and by diversifying 
assessment methods and providing outlines before lectures and other teaching 
sessions.3 NSS and other student feedback indicate that all of these measures would be 
welcomed by “traditional” students as well. 

 
12. The following principles and recommendations fit alongside other measures currently 

being taken to improve the extent to which the Durham curriculum is “international”.  
These include recommendations to increase the availability of credit-bearing language 
modules on all programmes and to make available semester-length modules to facilitate 
outward and inward study abroad arrangements with institutions (for example in North 
America) that work on a “semester abroad” model.  There is no conflict between these 
measures and the principles in this Report; they fall outside the remit of this report 
because they are not driven by diversity considerations, but by a more specifically 
international agenda. 

 
Key principles  
 
At a basic level, policies for diversity in the curriculum must ensure that the University is 
compliant with legal requirements (e.g., the Equality Act 2010) but it should also look to 
mainstream diversity issues and good practice beyond what is strictly required by the law 
 
13. It is of fundamental importance to ensure that alongside the inclusive approach that the 

Group advocates below there is continuing support provided to those students with 
legally protected characteristics. Although the primary objective should be to change the 
curriculum in such a way that, for example, international or disabled students would not 
need additional support because the curriculum already suits their needs, it will always 
be necessary to have in place mechanisms for supporting and, where necessary making 
exceptions for, those individual cases where reasonable adjustments should be made. 
This Report in no way recommends any change from the current position in which 
DUSSD is a key point of contact for students with disabilities and networks of diversity 
and harassment contacts exist to respond to specific issues. 

 
14. The World Health Organisation has concluded that the definition of disability is evolving 

and is focused on an interaction between an individual and the world that they live in. 
The University should not build its policies exclusively around the existing legal definition 
of disability (although this must at time be used for line-drawing purposes), but should 
recognise the University might have moral obligations to some people who are unable to 
invoke legal obligations. 

 
15. Non-discrimination and legal compliance are distinct from making a commitment to good 

practice in diversity, equality, and inclusiveness: the first is reactive and minimal while 
the second is active and ambitious. While the University clearly will continue to ensure 
compliance with antidiscrimination legislation through already established mechanisms, 
the University should take an active, ambitious approach to build a curriculum, as well as 
support and accommodation mechanisms, that celebrate diversity, are fit for students 
from diverse backgrounds, and can adapt, within reason, to the needs of all students. 

 

                                                 
3 Ibid at 92; H Morgan and A-M Houghton, Inclusive Curriculum Design in Higher Education: 
Introduction (Higher Education Academy 2012) 12 (hereafter “Inclusive Curriculum”). 
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Many best practices developed and adopted to support diversity in the curriculum for 
international or disabled students can be sensibly implemented for all students as good 
practice for the entire student body 
 
16. Good practice for diversity may in fact be good practice more generally.  For example, 

the clarification of assessment criteria or what qualifies as plagiarism would be of benefit 
to all students in preparedness for entry into an academic community of practice and for 
higher education; the recent policy on providing lecture notes in advance of lectures for 
disabled students is an example of good practice that would be of potential benefit to all 
students, including international students. The Equality Challenge Unit recommends 
“early preparation workshops and bridging courses as an entry point potentially for all 
students”.4 This advice is reflected in the recommendation in paragraph 25 below. 

 
17. The University should aim, at a minimum, to mainstream diversity issues within 

curriculum development and review, acknowledging the need for departments/schools to 
maintain their autonomy within the curriculum design process.  

 
18. That the development of such an embedded approach within the curriculum aids the 

preparation of students for a complex globalized world and encourages academic 
colleagues to consider how students can benefit from sharing experiences and how they 
can develop intercultural competency and is aligned with and complements the 
conclusions of the University’s Strategy which is keen to ensure that ‘working with and 
through existing curricula, programme development and review processes, staff will be 
supported in ensuring all new and existing programmes are internationally relevant and 
that develops the skills, intercultural competence and employability of all students’. 

 
The work of the Group should inform the implementation of the guiding principles of the 
Curriculum Review, especially with regard to the development of inter-cultural competencies; 
 
19. The recommendations of the Group for an inclusive approach and diversifying the 

curriculum can sensibly be included within the induction into a community of practice 
identified as key during the University’s recent Curriculum Review Process. For example, 
some of the recommendations of this group could flesh out the internationalisation 
elements of the Curriculum Review Principles, and the ongoing curriculum review 
process could be the means of implementing the recommendation in paragraph 25. 
Alongside internationalization there is a need to consider the diverse communities of 
home students to ensure the promotion of inclusivity as a reflection of the increasingly 
diverse student body. 

 
20. The curriculum should not be considered in isolation from student support; this Report is 

mindful of the work of the Student Support Group and development of the induction 
process, and designed to dovetail with it.   Taking some elements of induction into the 
curriculum itself will allow induction to concentrate on support that can be better 
delivered outside the classroom. 

 
Recommendations 
 
Raising awareness across the University 

 
21. A curriculum fit for a diverse student body requires that all academic staff involved in 

design and delivery of the curriculum develop an appropriate level of awareness of the 
needs of non-traditional students and the means of adapting to those needs. Awareness-
raising about these issues should be facilitated through inspiring staff to support and 

                                                 
4 Internationalisation and Equality at 92. 
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embed the agenda, and making it easy for them to do so through the use of concise 
guidance documents, simple forms and clear reporting protocols. The intention is that 
such an approach will ensure engagement with the diversity in the curriculum agenda 
and promote both the sharing of good practice for compliance with legislative 
requirements at the most basic level and more significant changes in both approach and 
philosophy at a broader level. In its Interim Report the group recommended the 
appointment of a Diversity Champion, among other measures, to improve awareness-
raising.  In light of feedback from the consultation on the Interim Report, the 
recommendation with regard to the Diversity Champion has been revised and is 
addressed in paragraph 24 below.  Meanwhile, in relation to the curriculum there 
remains a need, identified in the Interim Report in support of a diversity champion, to 
ensure that (1) diversity/disability contacts within departments are able to talk to an 
academic colleague with expertise in the relevant issues, (2) colleagues in professional 
services (DUSSD, HR, International Office, etc) have academic assistance in their 
communications with departments and (3) diversity is given a high profile among 
academic staff. Recommendation 21 above addresses this need.  In lieu of a Diversity 
Champion and on the basis of consultation feedback, the Group recommends (a) the 
embedding of curriculum diversity principles in the mandatory elements of the PGCap 
programme with effect from 2013-2014, (b) the development by CARD, to be available 
by the end of 2012-2013, of a training programme entitled “Developing a Diverse 
Curriculum” which will provide a thorough grounding in the legal and pedagogical issues 
around ensuring an accessible curriculum and (c) requiring that all chairs of Faculty 
Education Committees and all Chairs of departmental Education Committees complete 
the training programme (and have periodic refreshers) by the start of 2013-2014.  Where 
relevant awareness-raising activities already exist the intention is not to duplicate or 
gold-plate them, but to take account of them and ensure that they are adapted to 
address curriculum-related issues.    

 
Mainstreaming of information related to Diversity in the Curriculum 
 
22. In its Interim Report the Group recommended the development of a “Diversity in the 

Curriculum” Guidance Handbook that would set out the key principles for Diversity in the 
Curriculum, feature an extensive appendix with examples of good practice and 
techniques, and be supported by a focused web resource and workshops. Consultation 
feedback persuaded the Group to revise its recommendation to employ a combination of 
the Learning and Teaching Handbook and a set of web resources—including discipline-
specific suggested techniques and approaches—in lieu of a bespoke guidance 
handbook.  These resources and Learning and Teaching Handbook guidance should be 
used as a reference point in curriculum review and development processes such as 
those for new programmes and annual review.  Although some curriculum development 
and review documents do have general requirements to address diversity, the work of 
the group, the literature reviewed, and the consultation feedback make it clear that 
mainstreaming or embedding diversity into these processes will require more detail and 
guidance.  As indicated above, Durham is at the start of a steep learning curve, and the 
processes and documentation must direct relevant staff to specific principles, guidance, 
and suggestions (the Equality Challenge Unit calls for “curriculum development and 
review processes, supported by guidelines, tool-kits or other forms of resource to embed 
international and intercultural perspectives in the curriculum”).5 The recommendation is 
that documentation for new programme approval, university review, annual review of 
teaching, the planning round, and the ongoing curriculum review process be reviewed 
and, where appropriate, revised in such a way as to (1) encourage engagement with the 
Learning and Teaching Handbook principles for diversity in the curriculum and (2) where 
applicable, call for examples of good diversity practice in the relevant curriculum, either 

                                                 
5 Ibid at 93. 
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prompted by the web resources or developed independently by the department involved.  
A light touch approach, which the Group recommends, could simply add targeted 
questions (directing departments to the relevant sections of the Learning and Teaching 
Handbook and calling for examples) to some existing documentation, or where diversity 
is already addressed in the documents add guidance about expected content. It is not 
contemplated that all documentation call for a point-by-point consideration of each 
diversity principle. The web resource would include material developed through the work 
of established units such as DUSSD, CARD, the PGCap, and the Diversity Officer, as 
well as existing discipline-specific guidance developed by the Higher Education 
Academy.6 

 
23. Instead of the Guidance Handbook recommended in its Interim Report, the Group 

recommends the development of specific principles for diversity in the curriculum to be 
included in Section 3 of the Learning and Teaching Handbook. It was always envisaged 
that there would be further consultation on the details of any Guidance Handbook, so 
there has not yet been an opportunity to consult on the content of specific guidance to be 
included in the Learning and Teaching Handbook.  However, the Group recommends 
that as a starting point the University adopt the Generic Considerations of Inclusive 
Curriculum Design published by the Higher Education Academy.7  Pursuant to these, all 
curriculum development and review processes would be expected to be informed by the 
following considerations: (a) cost and financial considerations (for students as well as 
departments), (b) embedding student and staff well-being, (c) promoting student 
engagement, (d) use of technology to enhance learning, (e) responding to different 
approaches to learning, (f) avoiding stereotypes and celebrating diversity, and (g) 
making reasonable adjustments. “Informed by” does not contemplate a requirement in all 
documentation that each consideration be specifically addressed or evidenced. 

 
Diversity Champion 
 
24. Feedback on the Group’s original recommendation, that the University should look to 

identify or appoint an academic Diversity Champion (possibly a Dean), included a 
substantial (but not majority) resistance to this proposal.  The discussion of this feedback 
made it clear that while all of the evidence considered by the Group indicated that 
Durham should have (at least) a Dean for Diversity, the reasons for this recommendation 
could not be grounded in concerns about the curriculum alone.  In other words, many of 
the reasons why this University should have a diversity champion at a high, university-
wide level fell outside the remit of the Group. Education Committee were not persuaded 
that education concerns alone would justify the appointment of such a champion. 
Because concerns about diversity go beyond the curriculum to encompass, for example, 
human resources and student support, the appointment or identification of a University-
wide academic champion for diversity is a matter for UEC to consider in this broader 
context.     

 
Inclusive and accessible early teaching provision  
 

                                                 
6 Inclusive Curriculum Design in Higher Education: Subject-Specific Considerations (Higher Education 
Academy 2012) found at: 
http://www.heacademy.ac.uk/resources/detail/inclusion/Disability/Inclusive_curriculum_design_in_hig
her_education&utm_source=Academy_Update&utm_medium=email&utm_campaign=academy-
update-mar2012&utm_content=content15?dm_i=12ZA,R3KN,5FXOSM,26T85,1 
 
7 Inclusive Curriculum Design in Higher Education: Generic Considerations of Inclusive Curriculum 
Design (Higher Education Academy 2012) 
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25. The literature on creating an accessible and diverse curriculum makes clear how critical 
it is that all students begin their studies with the same high level of understanding of and 
comfort with the assumptions, conventions, and assessment criteria on which the 
curriculum is based.  Although in some extreme cases this must be accomplished by 
separate, bespoke remedial or bridging provision, inclusivity and a level playing field can 
best be achieved through the common experience of the curriculum itself. Therefore, the 
Group recommends that the University incorporate, as part of its ongoing Curriculum 
Review process (by way of fleshing out its Internationalisation strand) a requirement that 
all programmes, in some way, incorporate (or, where it is already present, map) into the 
first term of their teaching some instruction on disciplinary (ie subject-specific) and 
generic academic conventions, academic and disciplinary skills, and working through the 
assessment criteria by students and staff. This would benefit all students, but especially 
those with certain disabilities and international students, by ensuring that it is an ordinary 
part of the curriculum to prepare students for the conventions according to which they 
will be expected to perform and be assessed.8 Foundational instruction of this kind need 
not be incorporated into all modules, but could be delivered in a single skills or other 
introductory core module. Where it is already present in the curriculum it need only be 
clearly signposted.  It could also be delivered outside the ordinary teaching on any 
particular module, so long as participation is mandatory and the provision robust.  It 
would also be appropriate to deliver some aspects of this provision through e-learning 
tools (such as a plagiarism package) so long as these were mandatory and monitored. 
The requirement applies to programmes, not departments, so it would include Joint 
Honours, Combined Honours, and Natural Science Programmes—it will be necessary for 
Chairs of FEC(UG) to work with participating departments to manage potential overlap.  
This could be implemented seamlessly through the (already planned) fleshing out of the 
Internationalisation requirements of the phased, three-year Curriculum Review, with the 
robustness of provision subject to FEC approval.  All work to this end will also take 
account of the work around induction being led by the Academic Registrar, to ensure that 
work is not duplicated and support is delivered where it will be most effective: it is the 
intention of this recommendation to adopt and give effect to the existing principles for 
induction, not to introduce additional principles. 

 
Impact 
 
26. The Group recognises that these proposals come at a time when there are many 

demands on academic time and many competing priorities for departments and schools 
to balance.  In the face of pressures from the REF, NSS, and other strategic drivers, the 
Group has been careful to minimise the impact of these proposals on the work of 
academic staff and departments, and to avoid any measures that are not truly necessary 
to achieve the Group’s objectives.  The impacts as we understand them are as follows: 
(1) several one-off pieces of work by CARD, the PGCap, and central leadership to, 
respectively, prepare a training course, enhance the PGCap, and update the Learning 
and Teaching Handbook and curriculum development and monitoring documents, (2) a 
one-off piece of work by the Group to develop a web resource for examples of good 
practice for a diverse and accessible curriculum followed by ongoing monitoring by the 
University Equality Officer, (3) a recurring requirement by those in departments/schools 
responsible for curriculum development and monitoring to engage in more targeted 
reflection on the diversity implications of curricular issues, (4) a recurring training 
requirement for Chairs of Faculty Education Committees and one designated person in 
each department/school, and (5) a one off piece of work by departments to incorporate 
or identify skills and convention training in the early part of their programmes.  If these 
actions are pursued in good faith and with enthusiasm the benefits can include (a) a 
curriculum more attractive and welcoming to all of the diverse kinds of students this 

                                                 
8 Internationalisation and Equality at 92. 
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University seeks to attract, (b) a reduction in the time, expense, and risk involved in 
reacting to dissonances between the curriculum and the needs of students from diverse 
backgrounds (as opposed to systematically removing those dissonances), (c) a 
curriculum and associated practices more organically and effortlessly compliant with 
equality legislation and (d) a superior learning experience for students and teaching 
experience for staff, where diversity enriches the learning experience rather than 
distracting from it, and where everyone enjoys an equally robust understanding of the 
ground-rules from the beginning. 

 
Implementation  
 
27. The Group recommends the following arrangements for implementation of its 

recommendations.  Recommendation 21 will be implemented through CARD and the 
PGCap, whose leadership have been consulted and who have clear plans for developing 
the training module and enhancements to the PGCap.  CARD will monitor the 
attendance at training of those who are required to attend, and attendance lists will be 
forwarded to the office of the PVC Education (or delegee).  Recommendation 22 will be 
implemented by a sub-panel of this Group (Baker, Dale, and the University Diversity 
Officer).  The sub-panel will work with CARD, DUSSD, ASO and consultants to (1) revise 
curriculum development and monitoring documentation for approval by QSSC, and (2) to 
develop the web-based resource.  The University Diversity Officer will take on long-term 
monitoring responsibility for the resource, and will refer any requirements for academic 
updating to relevant academic leadership.  Recommendation 23 will be implemented by 
the same sub-panel of the group in consultation with ASO and QSSC to propose 
amendments to the L & T Handbook for approval through Education Committee and 
Senate.  Should Senate approve these recommendations, the sub-panel will present a 
schedule of work to Education Committee (or to its Chair for Chair’s Action) for 
incorporation into EC’s schedule of work for 2012-2013; an interim progress report will 
be presented to EC in Michaelmas 2012 and in effect for the start of 2013-2014. 
Recommendation 24 will be implemented by UEC at its discretion.  Recommendation 25 
will be implemented through the Curriculum Review process by the various departments 
under the supervision of Chairs of FECs. It is contemplated that all approved actions be 
in place by the start of 2014-2015. 

 
Action Requested 
 
28. Senate is asked to consider this Final Report and approve the following 
recommendations of the Group:  
 
a. Curriculum diversity principles should be embedded in the mandatory elements of the 

PGCap programme with effect from 2013-2014 (para 21); 
 

b. CARD should develop, to be available by the end of 2012-2013, a training programme 
entitled “Developing a Diverse Curriculum” which will provide a thorough grounding in the 
legal and pedagogical issues around ensuring an accessible curriculum (para. 21);  

 
c. All Chairs of Faculty Education Committees and all Chairs of departmental Education 

Committees should be required to complete the training programme (and have periodic 
refreshers) by the start of 2013-2014 (para. 21);  

 
d. Documentation for new programme approval, university review, annual review of 

teaching, the planning round, and the ongoing curriculum review process be reviewed 
and, where appropriate revised in such a way as to (1) encourage engagement with the 
Learning and Teaching Handbook principles for diversity in the curriculum and (2) where 
applicable, call for examples of good diversity practice in the relevant curriculum, either 
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prompted by the web resources or developed independently by the department involved 
(para. 22); 

 
e. The Learning and Teaching Handbook should have an amendment added in section 3 to 

the effect that all curriculum development and review processes would be expected to be 
informed by the following considerations: (a) cost and financial considerations (for 
students as well as departments), (b) embedding student and staff well-being, (c) 
promoting student engagement, (d) use of technology to enhance learning, (e) 
responding to different approaches to learning, (f) avoiding stereotypes and celebrating 
diversity, and (g) making reasonable adjustments (para 23); 

 
f. The University should incorporate, as part of its ongoing Curriculum Review process (by 

way of fleshing out its Internationalisation strand) a requirement that all programmes, in 
some way, incorporate (or, where it is already present, map) into the first term of their 
teaching some instruction on disciplinary (ie subject-specific) and generic academic 
conventions, academic and disciplinary skills, and working through the assessment 
criteria by students and staff (para. 25). 


