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_________________________________________________________________________ 

 

Minutes 

 
Part A:  Strategic and Policy Issues 

 
1. Pre-Entry Language Requirements 

 

Considered: a report on pre-entry language requirements for international students. 
Steve Kirk from the English Language Centre was present at the meeting of Faculty 
Education Committee to discuss the matters raised in the report further; 

(Document ECSSHUG1345) 
 
Noted: 
 

(a) that the paper outlined the three interlinked issues: cultural differences, 
admissions and ongoing, year-round support; 
 

(b) that the paper related closely to the following paper on the agenda, especially in 
relation to finding that Home/EU students achieved better results than overseas 
student, regardless of performance on entry; 

 

(c) that in relation to the above point the representative from the Durham University 
Business School noted that the clearest divergence in performance was within the 
Business School. The representative noted that the School worked closely with 
the English Language Centre, for instance, putting on extra support programmes 
in Queen’s Campus that focussed on areas such as referencing skills. The 
representative expressed their agreement with the paper in terms of the impact of 
different cultures, specifically the Chinese culture, but noted the School’s 
perception that part of the issue was inadequate English language skills; 

 

(d) that the Durham University Business School representative outlined the 
workshops that took place in the School that aimed to support staff that worked 
with students from different cultures. The School felt that the introduction of this 
sort of initiative had helped with the integration of the student body and that 
improvements and progress had been seen. The workshops were something that 
a number of other Committee representatives noted they would also find helpful 
and all agreed that raising staff awareness of cultural differences and the support 
that the students involved required was key; 
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(e) that an example of the difference in the learning culture in China and the UK was 
the different voice in academic writing. This was expressed by a student at one of 
the summer pre-sessional programmes during a session on plagiarism. On 
hearing that as a rough guide students should write their essays to the following 
ratio: 70% their own ideas, 30% reference, the student noted that this was the 
reverse in China. The example highlighted the difficulty that many international 
students have in finding their academic voice in a different learning culture, one 
completely different to their own academic system;  

 

(f) that the importance of an ongoing induction that ensured international students 
were fully supported throughout and beyond their first year was stressed. This was 
also particularly the case when students were doing one year MA courses, as if 
issues with language and study skills weren’t quickly picked up at the start of the 
programme, or even prior to it through pre-induction work, they often weren’t 
realised until assessments had been submitted; 

 

(g) that the representative from the English Language Centre noted the importance of 
carefully teaching students about plagiarism. A traditional way of teaching this was 
to give students two versions of an assignment, one that was plagiarised and one 
that wasn’t, getting them to consider the pros and cons of each one. A more 
proactive way of teaching plagiarism was to ensure that students understood note 
taking and reference making, thus understanding the academic processes 
involved. This approach meant that students were taught how to ensure they 
avoided plagiarism, not that they merely recognised examples of it; 

 

(h) that minor language issues could easily be improved by a proof reader, and that 
these issues should be viewed as minor by assessment markers as it did not 
denote a lack of understanding. Proof reading was not a service provided by the 
English Language Centre but could be organised privately by students; 

 

(i) that the representative from Medicine noted that international students starting the 
Undergraduate courses in the School must have a good level of vocabulary due to 
the additional vocabulary they are required to learn in their first year; 

 

Agreed:  
 
(a) that as there was support for the notion that workshops for staff on supporting 

students from different cultures should be introduced Faculty-wide, the initiative 
would be taken forward; 

Action: Chair 
 

(b) that the Law School were keen to further build support offered by the English 
Language Centre into their programmes for all students, not just international 
students. This would be taken forward by the representative from the English 
Language Centre. 

Action: SK  

 
2. Annual Report on Undergraduate and Integrated Master’s Degree Classification 

 

Received: a report on further analysis of undergraduate and integrated master’s 
degree classification;  

(Document ECSSHUG1346a-b) 
 

Noted:  
 
(a) that the minutes under item one on the agenda should be considered in relation to 

this item also, as the two were largely discussed together; 
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(b) that it was felt that it would be helpful if the data was differentiated further, so that 
firm conclusions could be drawn. For example, it was suggested that it would be 
helpful to highlight what proportion of the EU/international students were from 
largely Anglophone populations. Committee members would also be interested to 
see progression statistics on Supported Progression students; 

 
Agreed: that the above comments would be fed back to the author of the report for 
consideration. 

Action: Secretary 
 
3. Annual Report on Undergraduate and Integrated Master’s Progression and 

Completion 
 

Noted: that the annual report on undergraduate and integrated master’s progression 
and completion would be submitted to the Michaelmas 2014/15 meeting of Faculty 
Education Committee. 

(Document ECSSHUG1347 – Not received) 
 

4. Development of the Education Strategy 
 

Received: a report from Education Committee on the development of the 2015-2020 
Education Strategy; 

(Document ECSSHUG1348) 
 

Noted: 
 

(a) that Education Committee had drafted key themes for the Education Strategy 
2015-2020. The two proposed overarching key themes of the strategy were 
community and transitions. The former included points such as community and 
partnership, academic communities of practice and community engagement. 
The latter focussed on transition into Higher Education and the transition to 
alumni; 
 

(b) that it was felt that section 9 of the report should be amended to include the 
participation of postgraduate students in teaching; 

 
(c) that the point made in paragraph 23, regarding encouraging students to treat 

their first year as an integral part of their degree programme, was felt to be 
difficult to enforce if the first year did not count towards the overall degree 
classification. It was thus suggested by a representative that Level One should 
be worth circa 10% of the final degree, to motivate students to increase their 
attendance and engagement; 

 
(d) that the representative from the School of Medicine noted that the above 

system was already in place within the School, with each year being worth a 
higher percentage in terms of the overall degree classification. The 
representative noted that they had few issues in terms of student engagement 
in Level One; 

 
(e) that one representative noted that there were a range of different terms used in 

relation to the focus on research and that the strategic message in terms of 
research had been weakened. Paragraph 8 of the report mentioned ‘research-
led education’ and a ‘research ethos’, whereas the focus in paragraph 12 was 
on ‘research-informed’ education. As the clear focus on research, including 
students being active in their own research, differentiated Durham University 
from its competitors and marked the quality of a degree from Durham it was felt 
that the Strategy should be more detailed and firm on this area and that the 
same terminology should be used throughout; 
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(f) that there was support for the focus on community engagement. It was noted 
that Bath University achieved excellent results in terms of the NSS, thought to 
be a result of their focus on partnership work; 

 
5. Student  Engagement 

 
Considered:  
 
(a) a consultation paper from the Students’ Union on proposed changes to the 

Principles for Student Engagement; 
(Document ECSSHUG1349) 

 
 Noted: 
 

i. that a joint working group of UEC and the Students’ Union had considered 
methods of improving the level of student engagement across the University. 
The report consulted departments on the resulting proposed revisions to the 
Principles for Student Engagement; 
 

ii. that a number of Committee members noted that they found it difficult to get 
their student representatives to participate. The Students’ Union 
representatives present at the meeting outlined that there were plans for the 
Union to work in closer partnership with student representatives across the 
University. They expressed the view that often student representatives felt 
isolated within their department and thus hoped that closer communication with 
the Students’ Union would help address this issue. In addition the Students’ 
Union planned to better advertise what being a student representative entailed, 
as part of their work to improve the level of interest and engagement shown; 

 
iii. that in addition to the steps outlined above, the Students’ Union were to include 

a ‘Statement of Responsibility’ in the documentation and the training given to 
student representatives. This would cover what was expected of them, for 
instance, their presence at Staff-Student Consultative Committee meetings; 

 
iv. that the Students’ Union outlined further plans that were potentially to be 

introduced over the next few years, such as student representatives being 
awarded a certificate at the end of their period in the role. It was noted that 
addressing the level of student engagement was a long term target, which 
would need to be monitored each year; 

 
v. that the Students’ Union representatives would meet with each department to 

discuss their specific needs in relation to this area; 
 

(b) proposed changes to the mechanisms for monitoring and review of student 
engagement processes; 

(Document ECSSHUG1350a-e) 
 

Noted: that conversations during the last SSCC of the academic year were very 
important, as it was the end of the year and prior to a long holiday period. However 
due to the examination period it was often difficult for students to attend. It was 
important for the author of the Annual Review Report Form to bear these issues in 
mind. 

 

 

Part B:  Routine Business 

 
6. Minutes of the Last Meeting 

 
Confirmed: 
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(a) the minutes of the meeting of Faculty of Social Sciences and Health Education 
Committee (Undergraduate) held 24 February 2014; 

(Document ECSSHUG1351) 
  

Noted: that where the minutes stated that Combined Honours academic advisers had 
not received many requests in terms of references, the department representative had 
actually made this statement in relation to the School of Government and International 
Affairs; 

Action: Secretary 

 
(b) the report to Education Committee from the meeting of 24 February 2014; 

(Document ECSSHUG1352) 
  

 Noted: 
 

(a) that the Committee’s concerns in terms of timetabling, including the request for an 
extension to the timetabling deadlines, had been considered by Education 
Committee. The extension requested was not possible as the timetabling team 
spent approximately three months scheduling the draft timetable. This meant that 
moving data collection to late March would result in the draft timetable not being 
available until sometime in mid-June, posing the following issues: 
 
(i) departments would not have time to review the timetable before its publication 

to students for registration; 
 

(ii) students cannot register for courses which clash (Banner prevents this), so 
students would be prevented from registering for courses which departments 
were in the process of requesting new timeslots for; 

 
(iii) some years, the data returned by departments simply cannot be scheduled 

because of logical conflicts (e.g. “lecturer only works 1 day a week but has 
three days of teaching load”) or demands on space. Leaving publication of the 
draft so late in the year would risk failing to publish a timetable on time; 

 
(b) that in terms of the above the other option would be to timetable after students 

had registered, but space combined with the number of choices open to students 
would result in an un-schedulable set of choices; 

 
(c) that the representative who had requested the extension to the timetabling 

deadlines fed back that they had not been aware of the intricate schedule detailed 
above and that, if they had been, they would not have made the request. 

 
7. Matters Arising 
 

(a) Action Log 
 

    Considered: the action log from the previous meetings of the Faculty of Social 
Sciences and Health Education Committee (Undergraduate); 

(Document ECSSHUG1353) 
 

 Noted: 
(i) that the representative from the Geography Department had contacted CIS to 

discuss the issues that their students had experienced with one of the Wiki 
platforms; 
 

(ii) that little feedback had been gained from the Durham University Business 
School’s review of students’ understanding of research-led education. This 
was thought to be partly down to the timing of the review and so the School 
would continue to consider the issue; 
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(iii) that in terms of the query of whether students could start to carry out research 
for their dissertations in the final three weeks of the Easter term in Level Two 
it was noted that this was something that happened in other faculties. 
Departments should ensure that students were not doing Level Three work as 
part of Level Two, but otherwise there was no issue; 

 
(iv) that the links to the University complaints procedures were circulated with the 

agenda documentation. As the procedures were to be formally reviewed by 
the Academic Office in 2015-16, department representatives agreed to 
consider the matter fully when the review report was submitted to Faculty 
Education Committee. It was however noted that departments should make 
the procedures clear to students, for instance, by providing links in their 
student handbooks; 

 
(v) that the action regarding problematic modules would remain on the action log 

to be considered at the Michaelmas 2014 meeting of Faculty Education 
Committee; 

 
(vi) that the Secretary had reviewed each student handbook to ensure that the 

new policy on feedback had been implemented and made clear to students; 
 
Agreed: 
 
(i) that the representatives from the Durham University Business School and 

Combined Honours noted amendments may be made to their Academic 
Advisers statements. The amended statements would be forwarded to the 
Secretary when available; 

Action: DUBS/ CH 
 

(ii) that the Secretary would contact the School of Government and International 
Affairs to enquire whether they wished the Politics with Year Abroad 
programme to remain as direct entry, therefore requiring an exemption to the 
recommendation recently introduced by Education Committee that year 
abroad programmes should be by transfer only; 

Action: Secretary 
 

(b) Matters Arising 
 

Received: a report of matters arising for information; 
(Document ECSSHUG1354) 

 

 Noted: that the Employability Action Plans had been approved by Education 
Committee. 

 
8. Review of Student Working Hours 

 
Considered: a report on a review of student working hours; 

(Document ECSSHUG1355) 
 

Noted:  
 
(a) that it was queried how students were made aware of the policy and how it was 

ensured that they adhered to it. It was felt that more contextual information 
supporting the policy would be helpful, so that the rationale could be clearly 
understood and fed back to colleagues in departments;  
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(b) that a number of representatives expressed the view that the revised working 
hours figure would still be considered as low by some students. For instance, 
those that had to work in order to fund their studies; 

 
(c) that it was queried whether it would be better to have a maximum number of 

teaching hours per term, rather than per week. This would mean that students 
would be able to organise their working time around their university work 
commitments; 

 
(d) that it was queried why students should be able to work a maximum of 15 hours 

per week, but only six of those on paid teaching, demonstrating or other research 
work within the University. It was felt that if students wanted to work the maximum 
number of hours then they should be able to do it in the University if they wished, 
as this would benefit both them and the University to a greater extent than 
external employment likely to be unrelated to their degree or future career could 
do;  

 
(e) that the language in the report differed in places making it unclear whether the 

revised working hours were a recommendation or an enforced policy; 
 

(f) that it was queried whether the colleges had been made aware of the 
recommendations in the report, as it was felt that they were key to ensuring that 
the policy was followed; 

 
Agreed: that the comments above would be fed back to the authors of the report. 

Action: Secretary 
 

9. Foreign Language Courses 

 
Received: information on the availability of language courses for students, for 
dissemination in departments; 

(Document ECSSHUG1356a-b) 
  

 Noted: that the Centre for Foreign Language Study were frequently questioned about 
the availability of language courses, both in terms of free electives and extra-curricular 
courses. There had also been some uncertainty expressed about where information on 
these courses could be found. To address these issues they had developed new 
brochures that described what was available by way of foreign language courses 
(including British Sign Language) for both students, and for Researchers. 

 
Agreed: that following circulation of the links to the resources by the Secretary, 
department representatives would ensure that the information was added to their 
webpages. 

Action: All 
 

10. Study Skills Programme 

 
Considered: a report on the proposed study skills programme to be introduced with 
effect from October 2014; 

(Document ECSSHUG1357) 
 
Noted: that the paper updated Faculty Education Committees on the plans to introduce 
an Academic Skills Programme, to be launched October 2014. The paper built on the 
information that Eleanor Loughlin previously provided to the Faculty Education 
Committee.  
 

11. Chair’s Business 
 

(a) NSS 
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Received: an update on the review of the Faculty NSS Manifesto;  
  
Considered: an update on the NSS response rates; 

(Document ECSSHUG1358) 
 

Noted:  
 

(i) that the Manifesto review would take place at the NSS away day, to be 
held early Michaelmas term; 
 

(ii) that the Faculty congratulated the School of Education on having 
achieved the highest return rate and noted that their input at the NSS 
away day would be very much valued; 

 
(b) Academic Progress Notices 

 
Discussed: practice across departments in terms of APNs; 
 
Noted: that departments had different policies in terms of APNs. Some used it as 
a last resort, where as others employed the system much earlier. The Chair was 
keen to review the different practices and would thus contact colleges and specific 
departments for their comments on the system; 

Action: Chair 

 
(c) Post-application Open Days 

 
Discussed: departments were asked to provide feedback on the last post-
application open days, for discussion; 
 
Noted:  
 

(i) that it was noted by one department that they had not been given a clear 
idea of the number of post-application students that would be attending 
their sessions. They had therefore had more staff and helpers present than 
actual post-application students; 
 

(ii) that it was suggested that the Durham University Open Days should take 
place on dates close to other regional universities, in order to make it as 
practical as possible for students travelling long distances to visit; 

 
Agreed: that the feedback above would be forwarded to the relevant parties as 
appropriate; 

Action: Chair 
 

(d) Mitigating Circumstances and SACs 

 
Discussed: the key changes to the mitigating circumstances and SACs processes; 

(Document ECSSHUG1359) 
  

Noted:  
 

(i) that a number of departments still used SAC forms for in-year problems. 
The new policy was designed to prevent this, and Table B of the form had 
been altered to discourage this option. Problems ‘in-year’ should be 
mitigated in-year, and not subject to a SAC form. There was only a very 
small range of circumstances in which it would be appropriate for a 
department to use SAC forms in-year. Instead they should be reserved for 
the examination period; 
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(ii) that students were being directed to Disability Support or Counselling for 

medical evidence. Evidence from these services should only be provided if 
the student was already a registered user of the services; 

 
(iii) that students should not be asked for independent evidence of any sort if 

they were able to self-certificate their problem. This would apply to most in-
year problems. For most extension requests medical evidence should thus 
not be required; 

   
(e) Induction 

 

Discussed: an update on induction, informed by the Induction Working Group and 
the Student Experience Sub-Committee; 
 
Noted: that the templates for induction activities were to be sent out before the 
end of the term and thus departments should start planning their activities, 
ensuring that they refer to the principles of induction and were in contact with the 
Careers, Employability and Enterprise Centre and the Library; 

 
(f) Student self-reflection 
 

Discussed: departments were asked to provide examples of how they encouraged 
their students to engage with opportunities provided for self-reflection. For 
example, through work such as portfolios; 
 
Noted: that the item was part of an information gathering process for a working 
group which aimed to focus and ultimately expand on examples of good practice 
in this area; 
 
Agreed:  
 

(a) that the representative from the Medicine School noted that their students 
completed a learning portfolio which they worked on throughout their time 
in the School and even into their career. The Chair would contact Cathy 
Williamson in the School for further information; 

Action: Chair 
 

(b) that the representative from the Foundation Centre noted that there were a 
number of reflective writing and learning assignments in the Centre. 
Further details would be sent to the Chair, for information; 

Action: Foundation 
 

(g) Internships 
 
Considered: an update on the internship programme guidelines being produced by 
the Careers, Employability and Enterprise Centre; 
 
Noted: that Alison Collins and Victoria Cawkwell in the Careers, Employability and 
Enterprise Centre were leading on the creation of a set of guidelines that 
departments interested in introducing internships would be able to refer to. The 
guidelines would include advice from departments such as Human Resources and 
the Legal Support Team;  
 
Agreed: that if departments were considering introducing an internship programme 
then they should contact either the Chair or the Secretary in the first instance. 

Action: All 

 
12. Departmental Business 
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Considered:  
 
(a) the Durham University Business School Policy on Problematic Modules; 

(Document ECSSHUG1360) 

 
(b) any items of departmental business not itemised elsewhere on the agenda; 
Noted: that on 21st May the Centre for Academic Researcher Development, in 
conjunction with the Learning Technologies Team, were to host a Technology 
Enhanced Learning event for the Faculty of Social Sciences and Health. 
 

13. Student Business 
 

Considered: any items of student business not itemised elsewhere on the agenda; 
 
Noted:  
 
(a) that colleagues were reminded of the importance of staff being available during 

the examination period, both in terms of answering any questions that came up 
during the examination, but also to discuss students’ marks with them when they 
were made available; 
 

(b) that departments were requested to remind students of the importance of double 
checking the location of their exam room ahead of the day of their assessment, as 
many left it until the last moment causing themselves unnecessary stress; 
 

(c) that the importance of departments listening and clearly responding to feedback 
from students was highlighted. 

 
14. Report from Quality and Standards Sub-Committee 

 

Considered: the report and minutes from the meeting of Quality and Standards Sub-
Committee held on 26 February 2014; 

(Document ECSSHUG1361a-b) 
 

Noted: 
 
(a) that there were no items for consideration by FECs (Undergraduate); 

 
(b) that QSSC encouraged departments to use the full range of the marking scale, 

particularly the top end of the scale, and that this was particularly important given 
the fact the University’s classification system was based on an average weighted 
mean; and given that if the full range of the scale was not used this would have 
implications for the exercise of discretion by boards of examiners, for example it 
would affect judgments around preponderance and trajectory; 
 

(c) the view from QSSC that, whilst the award of marks ending in ‘9’ was appropriate 
within University policy, given the encouragement to use the full range of the 
marking scale, such marks should be used as a means of compromising 
between two classification boundaries.  If a student was awarded a large number 
of marks ending in ‘9’ this would have implications for the exercise of discretion, 
for example it would affect judgments around preponderance and trajectory; 
 

(d) that colleagues would be reminded of the University policy on external examiner 
involvement in the setting of draft examination papers and summative 
coursework (as set out in the Learning and Teaching Handbook, Section 10.5), 
specifically that: 
 

https://www.dur.ac.uk/learningandteaching.handbook/section_10/5/
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(i) all draft examination papers for all final honours undergraduate and taught 
postgraduate examinations should be sent to the external examiner(s) for 
comment and scrutiny prior to their submission to the board of examiners 
for final approval.  Where external examiners proposed amendments to 
draft papers, departments should ensure that external examiners receive 
feedback on the action taken in response to these proposals or an 
explanation where a department had chosen not to make changes 
suggested by an examiner; 
 

(ii) that external examiners had the right to request that they be consulted as 
part of the process for setting summatively assessed coursework 
assignments should they wish to do so.  Where a module would be entirely 
assessed by summative coursework, the external examiner should be 
consulted in setting the assignments for at least a sample of the summative 
assessment tasks; 

 
(e) the consideration of the University and faculty overview reports on external 

examiners reports for undergraduate and integrated master’s programmes, 
2012/13; 
 

(f) the consideration of additional analysis of undergraduate classification data, with 
reference to tariff and differences between Home / EU and overseas students; 

 
(g) that the process for the withdrawal or suspension of programmes had been 

revised to ask departments to reflect on the impact of the withdrawal on strategic 
objectives around diversity; the operation of Queen’s Campus; and any impact 
on the Foundation Centre.  Revised guidance on the withdrawal/suspension of 
programmes had been published in the Learning and Teaching Handbook in 
Section 3.3.6; 
 

(h) that the key risks in relation to accreditation, as highlighted by FECs and 
considered by QSSC, had been identified in the Register of Accredited Provision.  
An updated version of this Register had been made available in the Learning and 
Teaching Handbook (Appendix a12.01). 

 
15. Report from Education Committee 
 

Considered: the report and minutes from the meeting of Education Committee held on 
12 March 2014; 

(Document ECSSHUG1362a-b) 

 
Noted: 
 
(a) the approval of a standard question set for module evaluation questionnaires 

(MEQs), based on the Student Evaluation of Educational Quality Instrument 
(SEEQ) developed by Professor Herb Marsh.  The standard question set would 
be adapted for a Durham context, aligned to the NSS grading scale, and would 
include additional questions on student learning. The standard question set 
would be piloted in the 2014/15 academic year; 

 
(b) the consideration of the progress report on the implementation of the Principles 

for the Development of the Taught Curriculum and agreement that the Principles 
would be revised to: 
 
(i) remove reference to ‘inter-cultural competency’ and thus any requirement 

to encourage this explicitly as a result of University-wide policy, noting that 
this may still be needed at subject-level for subject-specific requirements; 
 

https://www.dur.ac.uk/learningandteaching.handbook/3/3/3.3.6/
https://www.dur.ac.uk/resources/learningandteaching.handbook/12/appendices/a12.01.pdf
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(ii) revise the Principles so that University policy would act to facilitate short-fat 
modules rather than seeking to increase them, reflecting limitations 
imposed by the University’s term structure; 

 
(iii) replace encouragement of inter-disciplinary modules via the Principles with 

encouragement of inter- or cross-disciplinary programmes; 
 

(iv) add the policies on language provision and year abroad programmes 
approved by Senate to create a single reference point; 

 
(c) the endorsement of the employability and skills action plans developed by 

departments that had not reached the University’s targets in this area; 
 

(d) the consideration of the report from the last cycle of Faculty Education 
Committee (Undergraduate) meetings (Minute 58(c) refers specifically to the 
reports from the Faculty of Social Sciences and Health); 

 
(e) the approval of a Statement of Core Provision in relation to student support in 

Colleges, based around the fact that each college now had a Student Support 
Office which should act as the initial point of contact for staff and students on 
student support matters.  Staff should no longer refer students to a ‘Senior Tutor’ 
as not all colleges now had a member of staff with this title and should instead 
refer them to the Student Support Office in their respective College.  The 
Statement of Core Provision had been published in the Learning and Teaching 
Handbook (Section 2, Student Support in Colleges: Core Provision); 

 
(f) that the annual Student Experience Survey would be replaced by a triennial 

survey on the non-academic aspects of the student experience; 
 

(g) the approval of recommendations to enhance pre-application open days; 
 

Agreed: 
 
(a) that, in response to student feedback arising from the review of induction week 

2012, departments were asked to consider bringing forward academic induction 
sessions that would support transition to higher education. This action would be 
followed up at the Michaelmas 2014 meeting of Faculty Education Committee; 

Action: All 
 

(b) that departments were asked to audit and feedback at what point in their 
programmes the following support was delivered: 
 
(i) guidance on essay-writing skills; 
(ii) instruction of disciplinary-specific and generic academic conventions (e.g. 

referencing conventions); 
(iii)guidance on assessment criteria (e.g. working through such criteria); 
(iv)other relevant discipline-specific or generic academic skills support. 
 
The Secretary would contact departments with further guidance on the 
information required. 

  Action: Secretary/All 
 

Part C:  Items for Information 
 
16. Report of Chair’s Action 

 

Received: a report listing items taken under Chair’s action on behalf of FEC during the 
2013/14 academic year. 

(Document ECSSHUG1363) 

https://www.dur.ac.uk/learningandteaching.handbook/2/studentsupport/
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17. Dates of Future Meetings 

 
Reported: that the dates for meetings of the Committee in the 2014/15 academic year 
had not yet been set as the arrangements for the meetings of Senate and Education 
Committee had not yet been confirmed.  The dates would be circulated at the earliest 
opportunity. 
 

 

 


